Volume 2 Number 1 by EIU College of Education
Eastern Illinois University 
The Keep 
Eastern Education Journal Administration & Publications 
11-1968 
Volume 2 Number 1 
EIU College of Education 
Follow this and additional works at: https://thekeep.eiu.edu/eej 
 Part of the Education Commons 
as ern 
NOVEMBER, 1968 











EASTERN EDUCATION JOURNAL 
VOLUME 2, NUMBER 1 NOVEMBER, 1968 
PUBLISHED BY THE 
FACULTY FOR PROFESSIONAL EDUCATION 
EASTERN ILLINOIS UNIVERSITY 
CHARLESTON, ILLINOIS 
EASTERN EDUCATION JOURNAL 
November, 1968 Vol. 1 - No. 2 
Robert V. Shuff, Editor 




Robert Hanc ock 
Harry Larson 




Quincy Doudna, Pres. 




The Eastern Education 
Journal is a quarterly 
Journal published at 
Charleston, Illinois, 
dedicated to better in-
formation on education. 
CONTENTS 
From the Editors 
Inner-City School Seminar 
Robert V. Shuff 
Behavioral Management: A 
Procedure for Modifying Prob-
lematic Behavior in the School 
Setting . . . . . . . . . 
Herbert Morice 
A "Re- Vision" of Educational 
Te c hnology . . . . . . 
Robert C. Wiseman 
Characteristic Differences Be-





Gifted and Non-Gifted 19 
Earl Doughty 
The Three-Eye League 
"Instructional Innovation in 
Illinois" . . . . . 31 
Henry Knapp 
Population Problems . . . . . 3 7 
Clifton Foster 
Book Reviews. . . . 
Dan Hockman and 
Helen VanDeventer 






FROM THE EDITORS: 
Generalizations about the developments in American ed-
ucation during the past twenty years are virtually nonexist-
ent. Post World War II influences in the late 1940' s, the 
Sputnik I incident in the late 1950's, and the increased 
involvement of the Federal Government in the early 1960' s 
have wrought categorical effects upon the American school 
system. The positive or negative nature of these effects, 
however, is not always easily discernible. 
One thing is certain; modern education is fermenting. 
This is a healthful fermentation, however, because it em-
phasizes change. It de-popularizes the term, self-
satisfaction, and encourages school systems to experiment 
with and scientifically test new programs and approaches, 
accepting some and rejecting others. 
The major reports of studies sponsored by such organ-
izations as the National Science Foundation, The United 
States Office of Education, and The Ford Foundation advo-
cate definite changes in curriculum and methodology. Many 
of these recommendations have become realities in the pa st 
eight years. All of the reports seem to underline on com-
mon recommendation--the need for "continuing education of 
teachers". 
This must be a major concern of all persons who de -
sire improve ment in education. It is inconceivable that a 
teacher can competently contend with the subjects taught in 
public schools today if he has had no formal schooling and 
done little reading in the professional journals in the past 
ten years. 
The "new math", the "new science", and the "new 
English" are realities in education today and the teacher 
must develop a plan for educating himself about them. 
R. M. L. 
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INNER-CITY SCHOOL SEMINAR 
Staff Story 
Recognition of the existence of a 
problem is the first step to securing 
a solution. The second step involves 
the gathering of information bearing 
upon that problem. Members of the 
Faculty for Professional Education, 
Eastern Illinois University, recently 
w passed from the first to the second 
stage with reference to building a 
teacher education program for teach-
ers who will be teaching in the urban 
inner-city setting as they journeyed 
to the city of Chicago on a fact-
finding mission. Twenty members of 
the teaching and coordinating faculty 
made a tour of selected Chicago elementary, secondary, and 
special schools on September 30. 
Interest in the special conditions of teaching in the urban 
situation has been high amongst the faculty and students and 
frequent visits back and forth between our students and facul-
ty, and personnel from the Chicago City Schools have resulted 
in a clearer definition of the problem. A number of field 
trips for students have been made to the Chicago inner-city 
schools, usually a bus trip each quarter. Faculty members 
have participated in a variety of activities in the Chicago 
schools, ranging from accompanying the students to serving 
with state evaluation teams. A casual survey of secondary 
education students showed that a number of Eastern Illinois 





itor to the Ea stern 
campus has been Dr. 
Louise Dieterle who 
became the organizer 
of the Chicago visi-
tation. The liaison 
work at the Charles-
ton campus fell to 
Dr. Marian Stromquist 
in her role as . coor-
dinator of pre-student 
teaching laboratory 
experiences . 
Dr. Dieterle had briefed teachers at Eastern concerning 
the nature of the students and the schools of Chicago's 
inner city. Reading concerning the culture of the central 
city and the differences encountered in teaching had been 
completed by many of Eastern' s faculty. They were cog-
nizant that there were differences between the teaching re-
quired of the inner-
city teacher working 
with the disadvantaged 
student and his coun- · 
terpart in the area of 
central Illinois. The 
future thrust of most 
teacher preparation 
programs would have 
to focus on the city 
since the bulk of the 
new teachers would 
be employed there. 
Then, too, many of 
the lessons learned 
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in the city could be 
applied to improve 
the education pro-
vided the rural poor. 
With this background 
the faculty members 
from Eastern drove 
to Chicago to use 
its schools as a 
source of needed in-
formation. 
The M and M 
Club at the Merchan-
dise Mart was the 
locale for an early morning breakfast meeting between col-
lege faculty and Chicago City School Staffers. Preliminary 
get acquainted talk preceded the bacon and eggs so that 
the basic presentations could come with the second cup of 
coffee. 
Dr. Dieterle presented the Chicago staff and the plan 
of visitation. Briefings were provided at the breakfast by 
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Dr. M. Benedict Amar, 
District Superintendent 
· within whose district 
,_ the visitation took 
place; Dr. Morton 
Elenbogen and Mr. 
Frank Gardner of the 
Board of Examiners; 
Mr. Raymond Principe , 
Ass i stant Director of 
Teacher Personnel; 
Mi ss Jeanne Kehoe, 
Coordinator of the 
Teacher Corps; and Mr. 
William Crensenzo of 
the Model Cities project. The briefings were planned to 
sensitize the university personnel to the schools and peo-
ple they would see during the day. 
During the balc1nce of the day, the University faculty 
members were divided into two groups, one elementary ori-
ented and the other interested in the secondary school pro-
gram. 
Elementary education personnel were provided oppor-
tunities to visit the Drake Elementary School with Mr. 
Richard Finman, the Douglas School with Mr. Walter Fason, 
and the Mayo School with Mrs. Hermese Roberts. Univer-
sity professors were able to see teaching in progress in 
the inner-city school and to discover the teamwork existing 
amongst administrators, teachers and special personnel such 
as the School-Community Representative and the Human Re-
lations Coordinator. 
The secondary education section toured the Drake 
Education-Vocational Guidance Center under the direction 
of Mr. Edward Bennett. There they visited classes which 
taught salable skills and those which were to upgrade the 
basic learning skills. The student body served was that 
of over-age but under-educated youngsters in grades seven 
and eight. 
Mr. Albert Briggs, principal of the Dunbar Vocational 
High School, introduced the program at Dunbar after which 
a tour of the many and varied vocational areas was taken. 
Mr. I. W. Harper provided the visitors with an experience 
in human relationships as he guided them about the building. 
Jones Commercial High School, a veritable showplace 
in downtown Chicago, under the administration of its Direc-
tor, Mr. Clarence Carey, was the last point of visitation 
for the secondary people. The chicness of dress and be-
havior was a striking ·feature of this school which places 
its II Jones Girls II throughout Chicago's business world. 
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Somewhat weary and footsore but much more informed, 
the University personnel thanked Dr. Dieterle and her 
assistant, Mr. John O'Hanlon. As the visitation ended -
the second phase firmly entered - Eastern Illinois Univer-
sity was well on its way toward a commitment to prepare 
teachers for the inner-city school. 
University personnel attending the Chicago visitation 
were: Dr. Martin Schaefer, Miss Mary Lou Anderson, Dr. 
Joseph Carey, Dr. Earl Doughty, Dr. Tom Floyd, Dr. Clifton 
Foster, Dr. Walter Garland, Dr. Kathleen Howell, Dr. Henry 
Knapp, Mr. Tom Libby, Mr. David Murphy, Mr. Gene 
Scholes, Mr. Maurice Shepherd, Dr. Robert Shuff, Dr. 
Marian Stromquist, Dr. Carlos Taylor, Mrs. Helen VanDe-
venter, Dr. Robert Wiseman, and Dr. Robert Zabka. 
R. V. S. 
****************************************~************ 
Members of the Department of Administration and Super-
vision and instructors in secondary teaching methods at-
tended the Fifth Annual Workshop in Community Education 
for College and University Personnel, in Flint, Michigan. 
Participants in the workshop had opportunities to visit 
community schools in action as they operate throughout the 
Flint system. They also heard major presentations by 
W. Fred Totten, Director, Mott Graduate Training Program, 
Flint; Alber Mayer, Architect and Planner of Environment; 
Frank J. Manley, Executive Director of Mott Foundation 
Programs; and Frank C. Anderson, Director of Educational 
Services, Encyclopedia Britannica. 
Eastern Illinois University participants were Drs. Wal-
ter Garland, Clifton Foster, Henry Knapp, Robert Shuff, 
and Marian Stromquist. The Workshop was sponsored by 
the Mott Program of the Flint Board of Education. 
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BEHAVIORAL MANAGEMENT: A PROCEDURE FOR MODIFYING 
PROBLEMATIC BEHAVIOR IN THE SCHOOL SETTING 
Herbert Morice 
Recently a colleague of mine was kind enough to lend 
me one of his texts in which a loose slip of paper had been 
inserted which read to the effect that: "With the rise of 
psychoanalysis, psychology lost its "soul II and subsequent-
ly, with the advent of behaviorism, it lost its II mind 11 • 
This may well be the case; however, I would like to go 
on record, that with these two losses it has made signi-
ficant gains; it has discovered a science of behavior. 
This paper is not being written with the intent of de-
bating the numerous theoretical positions assumed under the 
rubrics of "science." It is, however, intending to present 
a viewpoint in psychology that will hopefully stimulate dis-
cussion and research into the efficacy of applying behavior 
principles to the establishment, alteration, and maintenance 
of a wide range of behaviors. The setting chosen for the 
discussion of these principles is one of great concern to 
this writer--the realm of school psychology. 
It is traditional in school psychology to approach prob-
lematic behavior, whether it be emotional, social, or edu-
cational, within the framework of the so-called "Medical 
Model. 11 Thus, the psychologist armed with a variety of 
testing instruments and assessment procedures tries to de-
termine the etiology of a variant behavior with the expec-
tation that this will allow him to construct a feasible pro-
gram of remediation. What is most likely to happen is far 
removed from the intended goals. It is not atypical to find 
that the data secured from hours of testing, interviews, 
and case history findings have little or no direct bearing on 
what eventually happens to the child. The broad spectrum 
approach of special class placement, with the hopes that 
somehow this will solve the problem, has unfortunately 
been met with realization that it all too frequently does not 
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alter the behavior for which the child was placed. A re-
cent article by Dunn (1968) has raised serious doubts about 
this practice with the mildly retarded. It could apply to 
other exceptionalities with equal concern. An alternative 
to special class placement is that of providing consultation 
services in hopes that a definitive program of correction 
can be developed. But, when one reads the typical "psy-
chological report" submitted to the teacher, it is immedi-
ately apparent that the broad nature of the recommendations, 
not to mention the esoteric nature of the language, hardly 
presents a pattern for differential treatment. 
It was with these concerns that the author embarked 
on a research project to bring closer into focus an alter-
native to the current practices in school psychology and 
to substitute an approach that could be applied to problems 
of individual behavior within the school setting. The model 
chosen is a "Behavior Model" rather than a "Medical Mod-
el". Emphasis is placed on action, through the design of 
an ecology that places emphasis on stimulus and response 
variables and the functional relationships observed between 
the two. Titled as a "Project in Behavior Modification'' 
the principles of operant conditioning were selected to pro-
vide the format for the management studies. 
Behavioral management, as viewed by the operant con-
ditioner, is based on the foundation that many behaviors 
(operants) are controlled by stimulus consequences. The 
ways in which these operants might produce consequences 
have been stated by Bijou and Baier (1961): 
1. They may produce certain stimulus events and as 
a result the operants increase in frequency. These stimu-
li are called positive reinforce rs. 
2. They may remove, avoid, or terminate certain 
other stimulus events and as a result the operants increase 
in frequency. These stimuli are called negative reinforcers. 
10 
3. They may produce or remove still other stimuli 
which fit neither of these categories, that is, which fail 
to strengthen a response, whether the response produces 
the stimulus or removes it. These stimuli are called neu-
tral stimuli. (p. 33) 
In a typical classroom setting, we would, therefore, 
expect certain events to precede and follow certain behav -
iors would be accelerated, decelerated, or remain un-
changed. The task of the behavioral manager then becomes 
one of arranging either or both the antecedent and the sub-
sequent rewarding events, in a systematic manner, to allow 
change to ensue. 
Operant procedures have been applied to a wide vari-
ety of clinical and educational problems. Problems in men-
tal retardation (Bijou, 1966; Lindsley, 1964); behavior dis-
orders of children (Patterson, 1965; Davison, 1964; Burchard 
and Tyler, 1965); remedial education (Staats and Butterfield, 
1965; _Wolf, Giles, and Hall, 1966) are but a few areas of 
concern. Excellent text and journal sources are now avail-
able for anyone electing to extend his investigation of op-
erant techniques in behavioral management--to mention a 
few: Ullman and Krasner (1965), Ulrich, Stachnik, and 
Mabry {1966); Behavior Research and Therapy, Journal of 
Experimental Child Psychology, Journal of Applied Behavior 
Analysis. 
Rather than attempt a detailed account of the research 
program initiated by the author you are invited to read the 
original publication. (Morice, 1968). The remainder of 
this paper is devoted to a limited discussion of the methods 
employed in the execution of a typical referral for school 
psychological services. 
One of the primary tasks confronting both the teacher 
and the psychologist in a behavioral· management program 
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is the reduction of the dimensions of behavior to some ob-
jective, or quantitative unit so that a numerical count of 
the incidence of the behavior or class of behaviors can be 
recorded. This is commonly referred to as the 'selection 
of target behaviors'. Rather than attempting to modify such 
vague behaviors as "basic feelings of inferiority", "poor 
motivational _status" or "emotional blocks to learning", a 
sincere attempt is made to reduce behavior to some physi-
cal topography. Thus, rather than try and work from such 
generic terms as "insecurity" the· teacher and psychologist 
set about attacking the problem from a completely pragmatic 
and practical approach. The actual behaviors observed, 
e.g. low work output (assignments completed oer period), 
excessive demands for attention (number of verbal and/or 
physical approaches toward the teacher or peers), inordi-
nate amount of aggression (hitting, pinching, spitting, etc.) 
are given the designation of 'target-behaviors'. Placing 
behavior into these dimensions allows an accurate count 
of amount and/or duration of the incidents. 
An excellent example of this operation can be found 
in the case of a first-grade child who initially was referred 
because of "nonattentiveness, attention-seeking behaviors 
and nonproductivity". (Actual referral terminology.) Dur-
ing the teacher-psychologist conference the following behav-
ior topography was selected: the child turns away from 
the speaker (teacher); he leaves his seat; he plays with 
toys, paper, pencils; rather than doing his assignments, 
he makes irritating noises, pokes and hits others. These 
behaviors are open to counts and this is precisely what 
was done. A count was made of the actual extent of these 
acts; the number and times of occurrence were recorded 
with the aid of a behavioral-check-sheet. With these data 
it was possible to secure a baseline or pre-modification 
record of the target behaviors. 
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The second task was to ascertain under what conditions 
the target behaviors were emitted (antecedant events) and 
what happens to these behaviors when they are emitted 
(subsequent events). For our first-grade child the target-
behaviors varied from 60 to 90 percent of the spot-checks 
during the baseline period. Since the spot-checks were 
taken while the child was in his originally assigned seat 
it was hypothesized that this placement served as a dis-
criminative stimulus or setting event for the occurrence of 
the behaviors. Furthermore, it was also conjectured that 
the teacher and classmates alike were providing the rein-
forcing conditions (subsequent events) that were maintaining 
these behaviors. To test these a..ssumptions the child was 
moved to a different desk, located on the periphery of the 
seat arrangement, and the teacher was instructed to ignore 
as much of the unwanted behaviors as possible. In addi-
tion, verbal praise was given upon the completion of each 
work assignment or about each fifteen minute interval-, pro-
viding he was continually working within this time. A sig-
nificant drop, from an average of 79% for baseline to 33% 
for the modification phase, in target behaviors was record-
ed. It was also interesting to note that this improvement 
lasted from December, the start of the modification phase, 
throughout the remainder of the school year. 
A functional analysis of the above case reveals the 
following: apparently the variant behavior of the child was 
generating consequences that were effective in maintaining 
the high rate of behavior. Once the situation changed, 
removal from original seat, placement in another location, 
and a generous amount of reinforcement for acceptable be-
havior was administered, the wanted behaviors supplanted 
the unwanted. There are many other operant approaches 
that could have been used. Punishment, if severe enough, 
could have suppressed his behavior. But this is dangerous 
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and should be judiciously administered. Extinction of the 
unwanted behaviors would probably occur if all reinforce-
ment was withdrawn; however, this means of isolation of 
the child was again a somewhat dubious practice. How-
ever, the positive reinforcement of behaviors antagonistic 
to the unwanted behaviors seemed the best plan to follow. 
If the child is sitting and working (and we reinforce it), 
the behaviors of sitting and working mitigate against the 
appearance of the troublesome behaviors. 
It is very interesting to note that almost all of the 
procedures used in our behavioral management project were 
those most commonly found in the practice of good teach-
ing. Surely, but only infrequently, we had to contrive 
situations for some of our cases. For the most part, our 
problems were solved through the rearrangement and system-
atic application of antecedant and consequating events. 
Attention that was originally given to behavior we dislked, 
was withdrawn, and when we found behavior that we ac-
cepted, we made sure it received attention. When social 
reinforcements were found to be inadequate, we switched 
to primary reinforcements (candy, gum, etc.) or token re-
inforcements (money, points for special priveleges, etc.). 
In actual practice only a fractional part of our program 
necessitated the use of reinforcements somewhat alien to 
the school setting. 
A recent unpublished paper of Holzschuch (196 7) has 
listed seven management suggestions for non-professionals, 
but they could as easily apply to anyone not well versed 
in operant methods: 
1. Leave the selection of the behavior problem to the 
person who must deal with it. 
2. Define the behavior problem precisely enough to 
make it solvable. 
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3. For remediation, look for resources in the environ-
ment in which the problem occurs. 
4. Make suggestions contingent on records. 
5. Work on one behavior at a time. 
6. Try, try again. 
7. Whenever possible, turn the management procedure 
over to the person being managed. 
Attention to behavioral processes, as is demanded by 
the II Behavioral Model 11 , does not detract from our concern 
about the child. It is, after all, the child's behavior that 
is both cause and effect for the reduction of his capacity 
to perform better socially and educationally. The teacher's 
ability to identify the functional relationships between stim-
ulus and response variables focuses her attention toward 
the behavior she wishes to produce and the educational pro-
cedures employed to produce them. Our concern, at all 
times, was focused on the child. Our primary goal was 
the elimination of problematic behaviors and the advance-
ment of acceptable, constructive behaviors. 
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A 11 RE-VISION 11 OF EDUCATIONAL TECHNOLOGY 
Robert C. Wiseman 
Education is being confronted with a constantly chang-
ing new language. Educat~onal publications and periodical 
publications for the general public are presenting readers 
with terms like EDU CATION AL TECHNOLOGY, COMPUTER 
ASSISTED INSTRUCTION (CAI), NEW MEDIA, ELECTRONIC 
DATA PROGESSING, and many other terms that reflect the 
present state of our cultural and mechanical development. 
When educators speak, they speak in terms of new devel-
opments in educational technology and future uses of these 
developments in the classroom. 
Exploration and development of methods to codify and 
disseminate information was not the result of an attempt 
to satisfy idle curiosity. It was the result of a need to 
speed up the processing, analyzing, and disseminating of 
both new and old information. The accumulation of informa-
tion has increased so greatly in recent years that it is im-
possible to make use of it by methods that were adequate 
less than a century ago. The result has been that the mod-
em educator has been forced to explore and develop new 
ways to sort, preserve, and disseminate the most relevant 
information. 
Educational Technology has come into existence mainly 
through the development of machines such as the computer 
or electronic data processor and television. The computer 
with its ability to store millions of bits of information and 
its even more fantastic ability to retrieve this information 
on command plays an important part in working with the 
accumulating information. Important, also, is television 
with its ability to disseminate information to masses of 
people. 
In education there has been a development to connect 
television and the Electronic Data Processor. Bitzer' s work 
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with the PLATO simulated laboratory at the University of 
Illinois (see Audiovisual Instruction, January, 19 66) has 
developed a system that uses the Electronic Data Processor 
and the television screen. In this system the student puts 
in his response to a question through the use of a keyset. 
The resulting read-out from the computer is presented through 
the television screen. 
Bundy, in the April, 196 7, issue of Audiovisual Instruc-
tion, envisions computer-assisted instruction (CAI) as a 
technological innovation that will eventually be capable of 
adapting to an individual's rates of learning as well as 
ways of learning. He believes that the computer will be 
capable of adapting to the individual's learning abilities. 
Research with the use of the computer in education has 
not indicated that learning is greatly increased through its 
use. The results indicate that students learn as well with 
computer-assisted instruction as with conventional teaching 
methods;· however, there is some indication that the time 
re quired to learn may be s omew hat shortened. 
The ultimate uses for the computer in education seem 
to be unlimited. Apart from the classroom learning envir-
onment, it is being used to store information for motion 
picture rental libraries, as well as other educational media. 
Its future uses are seen as being a part of a vast network 
for an information retrieval system. With this system stu-
dents from many remote locations will be able to use the 
same computer that is part of a computer based information 
retrieval system. 
As with most human endeavors, educational technology 
has its shortcomings. Educational technology is no better 
than the program on which it operates. It follows then 
that educational technology is obviously limited by the im-
agination of the person who designed the program. When 
this fact is realized, the glamorous halo that engulfs 
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educational technology dissipates into thin air. Education-
al technology then must be recognized as something more 
than glamorous equipment with flashing lights, spinning 
wheels, and screens that act as the writing paper for the 
computer. It is a complete system that is no better than 
its weakest link. The equipment and the program are e-
qually important. Their writers and designers cannot be 
separate and apart as Louis Bright in April, 1967, issue 
of Audiovisual Instruction has indicated they are. The mass 
media people, concerned with equipment design, as well 
as the programmed instruction writers must work coopera-
tively in order to create a unified whole for the purpose of 
better and more efficient message-communication/teaching-
learning situations. The innovations and implications re-
sulting from this association would undoubtedly have far-
reaching results both in terms of methods of education and 
the learning process. 
We must not become dazzled by the glamour of educa-
tional technology. We must recognize that education has 
purposes and objectives as goals rather than projects and 
methods. 
We must be aware that we do not care how educational 
technology performs a job; but rather, we must be concerned 
that the ultimate goal has been reached. We must be con-
stantly aware that educational technology often becomes 
thought of only irr terms of machines. We must not lose 
sight of the fact that machines do not teach unless they 
are programmed and implemented, and they are programmed 
and implemented by man. 
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CHARACTERISTIC DIFFERENCES BETWEEN PUPILS 
IDENTIFIED AS GIFTED AND NON-GIFTED 
Earl Doughty 
The educational methods for gifted children have shown 
continued improvement during the past decade. Many 
states have instituted special programs for teacher training 
and curriculum improvement. These facets of educating 
gifted children are fine only when based on a sound pro-
gram of identifying all of the gifted children. 
The Pegnato-Birch study (6) showed that teacher iden -
tification of gifted children is not a sound practice. Even 
when teacher ratings are coupled with intelligence tests 
some gifted children are still not identified. 
This vast reservoir of undiscovered and untapped talent 
constitutes a significant part of our educational programs. 
Mead (5) feels that our educational systems waste an un-
counted number of gifted children. Lee (3) is also con-
cerned with this problem. He questions why we do not 
do more for our talented youth. 
The college drop-out problem shows us that this prob-
lem does not end with freshman entrance to higher educa-
tion. 
Purpose 
This study was initiated in an attempt to find out 
what were some of the characteristic differences between 
children identified as gifted and non-gifted. The specific 
differences that were studied were achievement, self-
concept, peer-perception, personality, creativity, anxiety, 
and self-initiated activities. 
It was hoped that some of these differences would 
show why some gifted children are especially hard to iden -
tify. A study of these specific characteristic differences 
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would then help teachers and administrators do a much 
more effective job of identifying gifted children. 
Definition of Terms 
Gifted Children - For the purposes of this study only, 
those students who scored 12 0 or above on the Califor-
nia Test of Mental Maturity were classified as gifted 
children. 
Group I - Those students who had an I. Q. of 120 or 
above and who had been identified correctly by their 
teachers as being gifted. 
Group II - Those students who had an I. O. of 119 
or below and who were not identified by their teachers 
as being gifted. 
Group III - Those students who had an I. Q. of 120 
or above and who were not identified by their teachers 
as being gifted. 
Teacher Effectiveness - Teacher effectiveness is de-
fined as the ability of a teacher to identify and include 
all the gifted children in her classroom. If a teacher 
includes all the gifted children in her classroom she se-
lects as being gifted then she is 100 percent effective. 
Teacher Efficiency - Teacher efficiency is based on 
the ratio between the total number of children referred as 
gifted by the teacher and the number of gifted children 
found among those referred. If the teacher refers ten 
children and nine are subsequently found to be gifted then 
the efficiency is 9 0 percent. 
Subjects 
One hundred sixty-one students in two fourth, two 
fifth and two sixth grade classes and their six teachers 
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were included in this study. These subjects were from 
two elementary schools in Illinois. One school (School 
B) was a private school. The other one (School A) was 
a rural public school in the same geographical area. 
Complete data were obtained from all 161 subjects. 
No drop-outs or transfers occurred during any part of this 
study. 
Hypotheses 
Hypothesis 1. There is no significant difference 
between Group I students and Group II students with re-
spect to the scores attained on tests of achievement, 
peer-perception, personality, self-concept, creativity, 
uses of things, anxiety, and things done on own initia-
tive. 
Hypothesis 2. There is no significant difference be-
tween Group I students and Group III students with re-
spect to the scores attained on tests of achievement, 
peer-perception, personality, self-concept, creativity, 
uses of things, anxiety, and things done on own initia-
tive. 
Hypothesis 3. There is no significant difference be-
tween Group II students and Group III students with re-
spect to the scores attained on tests of achievement, 
peer-perception, personality, self-concept, creativity, 
uses of things, anxiety, and things done on own initia-
tive. 
Measuring Instruments 
The measuring devices used were (1) The California 
Short Form Test of Mental Maturity, Elementary. (2) The 
California Test of Personality, (3) The Iowa Test of Basic 
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Skills, Multi-level Edition for Grades 3-9, Form I, (4) 
Word Association Test, (5) Uses of Things Test, (6) Things 
Done on Your Own Activities Check List, (7) The Spaulding 
Self-Concept Inventory, (8) Peer-Perception as Gifted Stu-
dents Questionnaire, (9) Teacher Identification of Gifted 
Children Checklist, and (1 O) The Children's Manifest 
Anxiety Scale. 
Procedure 
A twelve item teacher identification of gifted children 
checklist was prepared. This checklist was based on a 
technique developed by Keough and De Haan (2). At the 
top of each page of the checklist one characteristic of 
gifted children was listed. Each teacher was asked to 
list the name of each child in her class who fit the char-
acteristic. 
After the teacher information was collected, the test 
data was collected during an eight week period in the 
first semester of school. The scores of the intelligence 
test were checked to see how effective and how efficient 
the teachers were in identifying the gifted students. These 
findings were then used to form three groups for purposes 
of statistical comparison of the data relative to charac-
teristic differences of gifted and non-gifted children. The 
three groups that were set up on the basis of teacher 
identification of gifted children were Group I (I. Q. 12 0 
and above correct identification by their teachers), Group 
II (I. O. 119 and below incorrectly identified as gifted) 
and Group III (I. Q. 12 0 and above not identified correctly 
as being gifted). 
Results 
The teachers selected eighty-nine students whom they 
considered to be gifted. The results of the intelligence 
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test showed that fifty-seven of these eighty-nine students 
were gifted. Seventeen gifted students were not identified 
by the teachers as being gifted. Table I summarizes 
teacher effectiveness and teacher efficiency. 
TABLE I 
Teacher Effectiveness and Teacher Efficiency 
Screening method used 
No. gifted students selected 
by teachers 
No. identified as gifted by 
the CTMM 
Teacher eff ecti vene s s 
Teacher efficiency 
No. gifted students not 
identified as gifted 
Teacher identification 







These high percentage figures relating to teacher ef-
fectiveness and teacher efficiency are probably due to a 
gifted child project that had been carried out prior to this 
study and to gifted children in-service workshops and 




Statistical Comparison of Characteristic Differences Between Students 
in Group I and Group II 
Test or 
School A School B Instrument 
Group I Group II Group I Group II 
mean "t" mean "t" mean "t" mean "t II 
Uses of Things 
Test of Creativity 13.9 2.39* 9.4 13. 3 .63 11. 7 
Things Done on 




Test 25.6 3.03* 18.5 32.3 2.00 2 7. 3 
Peer- Perception 103.4 3.74* 33.9 83.4 1. 89 55.6 
Achievement; 
I.T.B.S. 69.6 2.81* 60.1 72. 7 1.85 63.7 
Personality; C.T.P. 109. 3 .96 103. 3 102. 6 108.4 .14 
Anxiety; C. M.A.S. 14.4 14.5 .03 13.3 15.2 .77 
Self-Concept; 
Spaulding 337.1 .45 325.2 353.3 .96 333.6 
*Significant at the . 05 level Group IN is 57 Group II N is 32 
TABLE III 
Statistical Comparison of Characteristic Differences Between Students 
in Group I and Group III 
Test or School A School B Instrument 
Group I Group III Group I Group III 
mean "t" mean "t" mean "t" mean "t" 
Uses of Things 
Test of Creativity 13.9 2.30 8.0 13.3 13.5 . 06 
Things Done on 
Own Initiative 31. 6 .28 29.6 40.1 .76 34.5 
N Word Association 
u, Test 25.6 3.24* 16.9 32. 3 1. 72 27.3 
Peer-Perception 103.4 2.96* 28.1 83.4 3.36* 24.2 
Achievement; 
I.T.B.S. 69.6 4.21* 51. 6 72. 7 1.08 66.7 
Personality; C.T.P. 109. 3 .56 104. 7 107.6 112. 9 .80 
Anxiety; C. M.A. S. 14.4 1. 78 9.7 13. 3 13.6 .12 
Self-Concept; 
Spaulding 337.1 1. 80 280.9 353.3 3.00* 2 76. 5 
*Significant at the . 05 level Group I N is 5 7 Group III N is 1 7 
TABLE IV 
Statistical Comparison of Characteristic Differences Between Students 
in Group II and Group III 
Test or School A School B Instrument 
Group II Group III Group II Group III 
mean "t" mean "t II mean "t" mean "t" 
Uses of Things 
Test of Creativity 9.4 .58 8.0 11. 7 13.5 .63 
Things Done on 
Own Initiative 29.7 . 01 29.6 41. 5 .79 34.5 (.C) 
N 
Word Association 
Test 18.5 .46 16.9 2 7. 3 27.3 
Peer- Perception 33.9 .90 28.1 55.6 2.27* 24.2 
Achievement; 
I.T.B.S. 60.1 1. 92 51. 6 63.7 66.7 .56 
Personality; C. T.P.- 103.3 104. 7 .17 108.4 112.9 .64 
Anxiety; C.M.A.S. 14.5 1. 99 9. 7 15. 2 . 51 13.6 
Self-Concept; 
Spaulding 325.2 1. 09 280. 9 333.6 1. 96 2 76. 5 
*Significant at the . 05 level Group II N is 32 Group III N is 1 7 
Even though teacher effectiveness and teacher effi-
ciency percentages are higher than other reported studies 
these figures indicate that teacher judgment of gifted 
children still lacks statistical significance. 
Tables Two, Three, and Four present the statistical 
comparisons of the data for Groups I, II, and III at 
schools A and B. 
Three of the testing measures used showed no signi-
ficant differences to exist between any of the three 
groups. These three measures were (1) The Things Done 
on Your Own Initiative Checklist, (2) The California Test 
of Personality, and (3) The Children's Manifest Anxiety 
Scale. 
The statistical analysis indicated that the teachers 
mistakenly perceived the non-gifted students constituting 
Group II as being gifted. The students in their own 
classrooms did a statistically significant better job of 
differentiating between their gifted and non-gifted class-
mates who constituted Group I and Group II respectively 
when based on peer-perqeption than did the teachers. 
This recognition of classmate ability did not hold true 
when the data for Group I and Group III were compared. 
Significant differences in favor of Group I were found to 
exist in creativity, peer-perception as gifted students, 
achievement, intelligence, and self-concept. 
These Group III students are gifted as identified by 
the California Test of Mental Maturity, but they are not 
recognized as being gifted by their teachers or their class-
mates. The image which they present to their teachers 
and to their classmates is not that of a gifted student. 
The Group III students do poorer academic work, as shown 
on the tests by achievement, than do all the other gifted 
children in this study. 
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The seventeen gifted students who were not identified 
as being gifted by their teachers constitute twenty-two 
percent of the gifted students involved in this study. The 
unidentified gifted children are outranked academically by 
non-gifted children who appear to be gifted to teachers 
and students. 
Group I students rated themselves significantly higher 
in the area of self-concept. Group III students rated them-
selves low on the self-concept scale. The lack of any 
significant differences on the Children's Manifest Anxiety 
Scale would tend to indicate that these Group III students 
are not overtly anxious. 
The students who rated highest on the tests of crea-
tivity were also classified as gifted on the language fac-
tors subtest of the intelligence test. A low correlation 
was found to exist between the tests of creativity and the 
non-language factors subtest of the intelligence test. 
Discussion 
Elementary students in the fourth, fifth, and sixth 
grades can do a more significant job of differentiating be-
tween gifted and non-gL·ted students than can their teach-
ers. Because Group I and Group II students are so sim-
ilar with respect to self-:::oncept, they are difficult to dif-
ferentiate between as two separate entities. 
Group III gifted students constitute a special and sig-
nificant segment of the school population. Special care 
must be taken in identifying these students. Special aca-
demic help must also be given to these students because 
of the low results they attain on the achievement tests. 
These students, because of low scores on the Chil-
dren's Manifest Anxiety Scale and the Spaulding Self-
Concept Inventory, show a lack of concern. They are not 
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recognized as being gifted by their peers or their teachers. 
They are also over-shadowed in achievement by some stu-
dents who are not gifted. The Group III students who 
pose special problems in identification constitute over 
one-tenth of the total school population. 
Summary 
Characteristic differences of 161 elementary school 
students were studied in order to differentiate between 
gifted and non-gifted students. Ten measuring devices 
of intelligence, achievement, peer-perception, personality, 
self-concept, creativity, anxiety, and initiative were uti-
lized. Three of these measuring devices proved to be of 
no value in differentiating between gifted students and 
non-gifted students. 
One special group constituting twenty-two percent of 
the gifted children in this study were found to be uniden-
tifiable by their classmates or their teachers. 
A low correlation was found to exist between tests of 
creativity and the non-language subsection test of ·the in-
telligence test. 
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***************************************************** 
Eastern Illinois University is in the process of select-
ing a new Dean for the Faculty for Professional Education 
to succeed Dr. Martin Schaefer who was promoted last May 
to be Vice President for Development and Long Range Plan-
ning. Dr. Leroy Peterson, Professor of Special Education, 
is serving in the capacity of Acting Dean. 
A committee composed of Vice President Peter Moody 
and Drs. Louis Grado, Clifton Foster, Fred MacLaren, 
William Crane, Leroy Peterson, Lorene Zeigler, and George 
Schlinsog is currently m3eting to screen applicants for the 
deanship. No deadline for filling the vacancy has been 
established. 
Dr. Schaefer served for five years as Dean of the 
Faculty for Professional Education and was its first Dean. 
Prior to that time it had been a department headed by Dr. 
Emma Reinhart. 
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THE THREE-EYE LEAGUE 
"Instructional Innovation in Illinois" 
Henry Knapp 
Many advertisements these days cleverly portray the 
desire to be Number I in a given field of competition. In 
Illinois, curriculum workers and elementary principals claim 
to be Number III in the nation in professional numbers. 
Quantitatively, the state may never match the two most 
populous states, but qualitatively Illinois can take pride 
in the cooperative efforts of some of its educational work-
ers. 
I. I. I. can stand for Instructional Innovation in Illi-
nois: Elementary Schools rather than the baseball league 
of Illinois, Indiana and Iowa of a half century ago. I. I. I. 
may be minor league educational research, but it does fol-
low a pattern of studies about new practices conducted 
since 1961 in states such as New York, Washington, Ken-
tucky, Ohio, Florida and Pennsylvania. 
In common with the Ohio Study of 1966, several organ-
izations united to produce I. I. I. , released in April, 1968 
by Interstate Printers and Publishers, Inc. of Danville, 
Illinois (61832). I. I. I. is a book of abstracts sponsored 
by Illinois Association for Supervision and Curriculum De-
velopment, Illinois Elementary School Principals As socia-
tion, Ea stern Illinois Development and Service Unit, and 
the Division of Instruction, Office of the State Superinten-
dent of Public Instruction, State of Illinois. 
On the next page is the Table of Contents from Instruc-
tional Innovation in Illinois, which is intended to be the 
first of two books on educational change in the Prairie 
State during its sesquicentennial year. A companion volume 
on secondary schools is now being prepared by the Research 
Committee of the IASCD. Both books intend to disseminate 
knowledge about some of the newer programs and practices 
in Illinois schools. 
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I. I. I. had two six man committees from the IASCD 
and IESPA who met several times in 196 7, usually in the 
Chicago area or in Urbana, where John McGill, University 
of Illinois, served as advisor to the cooperating committees. 
The IESPA committee was chaired by Don Franke, Principal, 
Merrill School, Park Ridge and the IASCD committee was 
chaired by Henry Knapp of EIU, who also served as over-
all editor of the publication. 
In early 1968, the big job of the committees was to 
reduce 205 pages of material by a third to a size (132 p.) 
consistent with publication funds. In addition to McGill, 
Franke and Knapp, as sis ting with the editing by sections 
were William Glas, Principal, Lincoln School, Bellwood; 
Mary K. Huser, Illinois State; and Myllan Smyers, Southern 
Illinois University, Edwardsville. 
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The majority of the abstracts submitted by elementary 
schools included in the I. I. I. publication were in their 
complete form with numerous others mentioned in a single 
paragraph. Perhaps the most important feature at the end 
of each description of an instructional innovation is the 
source for further information. The principal or other con-
tact person is listed along with his complete address (in-
cluding zip code) and telephone numbers (including area 
code). Nearly all programs selected have brochures or 
other short documents available upon request or are "in 
progress" of their completion. All descriptions of newer 
practices are indexed by regional supervisory district, 
county, and community. It is hoped that the publication 
will encourage inter-school visitations and other activities 
which will provide a sharing of educational ideas. 
J. Harlan Shores, 1967-68 President of the Association 
for Supervision and Curriculum Development, states in the 
foreword: 
If a person via the grapevine knows about a dozen in-
novative practices, he is extremely well versed. Pub-
lications such as this one that cause him to be twenty 
times more knowledgeable are rare indeed . . . It isn't 
likely that this publication will ever be read through 
from cover to cover by anyone except the editors. It 
isn't for that purpose. It will be used as a handy 
reference to find out what is being tried in almost any 
other curricular area. It represents a bird' s'-eye view 
of what was tried and what was found out. 
Each abstract includes the innovation title and subject 
area as well .as the community, district, county and speci-
fic school(s) in addition to the "description" and "further 
information" previously mentioned. In addition, grade level, 
grouping or prerequisites, minutes per day, number of teach-
ers and students involved in the program, method of funding, 
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and evaluation information are given. Final details are in-
cluded about the inauguration and termination dates about 
the selected program. 
Each year American industry introduces about 5, 000 new 
products - about 5 00 or 600, such as new Crest, new In-
stant Folgers, Awake, etc. are still on the market a year 
later. There may be a high rate of attrition among educa-
tional ideas, but the contribution of those new programs 
and practices which last is very important. · 
Edgar Dale, Ohio State University, says that there is 
a sequence for the acceptance of new ideas: 
1. It's a foolish idea and won't work. 
2. It's not a bad idea, but the time just isn't ripe. 
3. The time is ripe, but we couldn't work out the 
idea here. 
4. I always was in favor of the idea. 
Instructional Innovation in Illinois was published with 
funds supplied by IASCD, IESPA and the OSPI. IASCD mem-
bers have received individual copies, while IESPA principals 
may request their copies from their divisional directors, 
such as Eva Honn, Mattoon. The OSPI is distributing cop-
ies to county superintendents and district superintendents 
within the state. Additional copies may be purchased from 
Interstate of Danville for $2 each. 
During the 1967-1968 year, clerical help for the I. I. I. 
was furnished by Sandra Klienmeyer Frederick, Mitzi Jo 
Strole, and Mary Pieper of Eastern Illinois University. Final 
typing was done by the secretarial staff at the Eastern 
Illinois Development and Service Unit. 
An out-of-state resource person who met with the IASCD 
and IESPA committees in 1967 was William J. Gephart, 
Director, Phi Delta Kappa Research Service, Bloomington, 
Indiana. Woodson W. Fishback, Director, Illinois 
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Curriculum Program and his six regional consultants were 
very helpful in suggesting leads on curriculum change within 
the state. Finally, Assistant Superintendent William Beal-
mer, Division of Instruction, OSPI, aided the dissemination 
of the I. I. I. by ccntracting 1600 copies of the publication. 
Following are some examples of educational ideas which 
are abstracted in Instructional Innovations in Illinois: Ele-
mentary Schools: 
Teacher Corps---Maywood and Vandalia 
Outdoor Education---Rockford 
A special II self-concept" program---Decatur 
Operation II Catch Up 11 ---a Saturday tutoring program under 
Title I---Cloverdale 
Vocational guidance via video-taped programs---Sterling 
Mobile speech therapist---Gillespie 
Team teaching in all areas except physical education and 
s cience---S pringfield 
Project Uplift - Multi-media---Mt. Vernon 
Negro History---Maywood 
Typing for Personal Use, Upper Primary---Granite City 
Closed Circuit TV in the Middle School---Villa Park 
Three district cooperatives on educable and trainable men-
tally handicapped---Annawan, Cambridge and Geneseo 
Program to develop auditory acuity---Mt. Prospect 
All boy class in i/t/a---Thornton 
Creative writing---Woodstock 




Are the population experts right in their predictions for 
a huge population by the year 2 000? What will be the 
real effect of the pill in twenty years? Will we have a 
shortage of professionals and skilled workers or will the 
record numbers of people now being trained be sufficient 
two decades from now? Are we misreading history and 
thereby initiating faulty planning? These are a few of the 
questions which are examined closely herein. The conclu-
sions should cause the reader himself to think about these 
provocative questions at great length. 
Not too long ago educators, statisticians, government 
economists, anthropologists and all types of self-proclaimed 
planning experts were singing the problems of the popula-
tion explosion. In 19 5 7 the population predictions went 
like this: 
WORLD U.S. 
1860 - 1. 3 Billion 1960 - 160 Million 
1960 - 2.7 Billion 1975 - 217 Million 
2000 - 6.0 Billion 2000 - 285 Million 
Recent statistics and predictions for the U.S. in 1968 are: 
1960 - 160 Million 
1975 - 228 Million 
November 20, 1967 -
2 00 Million 
2 000 - 35 0 Million* 
*These are the recent figures from U.S. Department of Com-
merce Series A which is the most liberal estimate set by 
the Department. Series D or the most stringent prediction 
is: 1975 - 215 Million, 2000 - approximately 280 Million. 
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We also became aware seemingly for the first time 
about the tremendous and at that time all too real, birth 
explosion in the underdeveloped countries and the Asian 
Continent. In 19 5 7 we used to tell a story about the Chi-
nese. If all the Chinese were lined four abreast and 
marched at a brisk pace of 1 line per second into the sea 
the line would grow faster than we were decreasing it by 
drowning. Another solution proposed was to pack 400 peo-
ple per hour in each of 10 space ships and blast them off 
into outer space. Such a pace would have maintained a 
stable world wide population. 
In 195 7 we were also concerned with the soon to be 
upon us war baby problem. It seemed that no amount of 
added classrooms and teachers could catch up. We wit-
nessed the progress of the war baby through elementary 
building, then junior high school building, senior high 
school, and finally, the college level. Everyone ex-
pressed concern over the shortage of buildings, teachers, 
and money. We can also easily remember the scientist and 
engineer shortage. We next began to bemoan the job short-
age which was going to be caused by the advance of com-
puter technology. Analysis of the period could go on for 
some time but enough points have been listed to illustrate 
how we have succeeded in misreading statistics against 
actuality every time. 
First the 19 5 7 predictions were based on a high fer-
tility rate as well as increased longevity. Fact: The fer-
tility rate has gone from approximately 25. 0 in 1957 to 17. 9 
in 1967, the lowest since 1934. * Fact: Decreased mor-
tality rate of infants and new mothers as well as a rapid 
lowering of deaths due to disease and problems of old age 
has been a much bigger cause of population increase. For 
example, here are comparable longevity rates for the 192 0 
and 196 7 periods: 










Second, the lag in building construction was due more 
to the complete halt of school construction during World 
War II and the small number of depression babies with its 
accompanying lack of concern and apathy than it was to 
any population boom. 
PROJECTIONS ON BIRTH RATES FOR 1966-67 
TO 1990-91 
RATE 
Year Series A Series D 
1966-67 20.7 17. 9 
1967-68 21. 7 17. 8 
1968-69 22.7 17. 6 
1969-70 2 3. 7 17.5 
1970-71 24.6 17.4 
1971-72 25.1 17. 6 
1972-73 25.5 17.7 
1973-74 25.9 17. 9 
1974-75 26.1 18.2 
1975-76 26.3 18.5 
1976-77 26.5 18.8 
1977-78 26.5 19.1 
1978-79 26.5 19.4 
1979-80 26.5 19.6 
1980-81 26.3 19.8 
1981-82 26.1 20.0 
1982-83 25.9 20.0 
1983-84 25.6 20.0 
1984-85 25.3 2 o. 0 
1985-86 25.0 19.8 
1986-87 24.9 19.6 
1987-88 24.7 19.4 
1988-89 24.7 19.2 
1989-90 24.7 18.9 
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Third, the shortage of teachers was as much one of 
changing interests as it was anything else. We might 
compare this to the Crusades when the young men of Eng-
land and Europe also went away to war. When they returned 
they had discovered that what they had left behind wasn't 
exactly as great as they thought. The Far East gave them 
an appetite for expanded opportunity in intellectual, worldly, 
and material things. In fact, the Crusades helped change 
the course of history, particularly economically. So too 
did World War II change the pattern and concepts of tradi-
tional America. We weren't wise enough at that stage, 
perhaps not even now, to realize that teachers and educa-
tion called for a new and radical approach if we were to 
meet the demands of the next two decades. To say this 
now i.s one thing but to have analyzed the situation then, 
with resultant solutions is something else. 
Fourth, the scientist and engineer shortage which ex-
isted from the late 40' s on cannot be blamed on the schools 
but again was a failure to assess the new situation for 
what it was. 
Fifth, the concern expressed over computers and ad-
vancing technology has proved over and over again to be 
without foundation. In fact, we know that for each job 
which technology has eliminated, it has added many to re-
place it. Consider the telephone industry. Someone has 
estimated that if we had not developed beyond the old time 
telephone manual operator system, hundreds of thousands 
of people would be working in this job alone. It is true 
we would have tremendous numbers of people working as 
telephone operators, but the subsidiary industries which 
have developed to replace them employ many fold the num-
bers of telephone operators we might have had, not to men-
tion the endless numbers of new industries triggered by 
these. 
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Where do we stand now, and what are the lessons to 
be learned? First there is little doubt that we are at a 
period in history similar to those of both the depression 
years and the post World War II years. It appears that the 
facts can again be quite easily misread. 
Taking a look at population first we find the same pre-
dictions being made for rapid almost uncontrolled population 
growth. This is no problem to a pliable, dynamic, progres-
sive society. The problems arise when we misread the 
population growth, its reasons, and its locations. The 
flight from rural to urban and now suburban is a serious 
problem. It will have to be solved by politicians, sociol-
ogists, industry and state and national government agencies 
working together. 
The population growth due to increased longevity pre-
sents social and economic problems unforeseen just a dec-
ade ago. 
But the problem of babies, which many people allude 
to, in the United States is not one of a baby boom as they 
gloomily predict.* It appears instead there may be a baby 
drouth. The reasons for the baby drouth, namely the Pill, 
other contraceptive devices and techniques, abortion both 
legal and illegal, along with the increasingly pronounced 
reason of young married couples - "We just don't want 
babies," are of social concern to us, of course. This is 
the immediate problem. The moral and legal implications 
alone carry such fascinating and seemingly insurmountable 
problems that no one seems concerned about the long term 
results. The immediate past history tells us much, subject 
as usual to interpretation, misinterpretation, and the usual 
*Government statisticians are not allowed to make predic-
tions on the basis of social conditions and on such things 
as the Catholic rebellion against the Papal proclamation on 
birth control. 
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number of historical adaptations. Consider the depression 
with its resultant low birth rate. 
The real significance of the 1934-37 birth rate is not 
obvious until we look at college enrollment, graduates, and 
young people eligible to enter the working force in 1964-6 7 
some 30 years later. 
The assumption is that Unionism, unrest, government 
spending, inflation, etc. , are responsible for the continual 
round of strikes, higher wages, and the endless inflation 
spiral. The assumption is that teachers leave their field 
to enter industry because of higher wages and generally 
better working conditions. The assumption is that teacher 
unrest, strikes, militancy, and inflation have forced higher 
wages for teachers. 
Perhaps the following statement is an oversimplifica-
tion but one could just as easily say that all of these 
problems listed previously were in fact generated by the 
low birth rate of the 1934-3 7 period, the terrific manpower 
loss, particularly of young people in World War II, and the 
Korean War. (This statement obviously does not discount 
the importance of the previous paragraph.) 
What might the predictions be? Today's low birth rate 
coupled with yet another war (Vietnam) would seem to indi-
cate another period much like the one we're in now, some 
2 0-3 0 years from now. As a matter of record, government 
statisticians now are fairly certain that after 1980 the col-
lege age group will not grow rapidly and could show de-
clining numbers between 1980 and 1990. Problems of an 
inadequate labor supply caused by smaller numbers entering 
the work force will be one of the biggest problems two 
decades from now. Supply and demand working here like 
it does in many areas of economics will result in new rounds 
of high wages, executive raids, and wooing of the college 
graduate. Of great significance is the fact that if the pres -
ent trend in birth rates continues the percentages of young 
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people entering the labor market after graduation from col-
lege and high school, although much larger in number, will 
be a lower percentage than the percentage which we have 
in 1967. It would appear that there won't be enough young 
people to go around. The prediction might be that colleges 
and universities will be recruiting top scholars much like 
we recruit athletes today. Industry will be paying selected 
young people a II full ride II to get them on the dotted line 
upon graduation. Universities' curriculums will reflect this 
situation by allowing speed up rather than catch up courses. 
Master's degrees will be allowed and encouraged in less 
than the traditional time. Visionary, reactionary, impos -
sible? Perhaps. 
One of the pressing needs over this period of time will 
be the necessity of administrators in both education and 
industry to be alert to the evolving situation. They must 
be concerned with more than the ever pressing need for 
new construction, more teachers, and more., money. Indus-
try must not allow itself to be caught short by assuming 
that the greater number of graduates necessarily implies a 
higher quality of graduate and a surplus of people to pick 
from. Recruitment of college teachers will be in a position 
not unlike that of the public schools in the 1960's. 
Predictions are relatively easy to make on the basis of 
both history and statistics. What remains to be supplied 
are men in government and administration at all levels who 
will supply the leadership for the solution of problems, 
hopefully, sometime before they become national disasters. 
Statistics used in this article were taken from the U.S. 
Bureau of the Census, Current Population Reports, Series 
P-25, No. 381. 
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BOOK REVIEW: Social Studies in American Schools 
Author: Martin Mayer 
Publisher: Harper Colophon Books 
REVIEWED BY: Dan Hockman 
Social Studies ir American Schools is a delightfully 
provocative, sometimes humorous and always incisive, in-
dictment of secondary school social studies instruction. 
Although Mayer is unmerciful in his castigation of nearly 
all aspects of his subject, his book is far from being noth-
ing more than another condemnation. On the contrary, his 
book is imaginative and invaluable as a precursor of the 
far-flung revisions currently attracting the attention of so 
many eminent scholars. 
The purpose of Mayer's research is to seek the people 
and the ideas "that might work in the social studies the 
kind of transformation the mathematicians and scientists 
have wrought in ii'!struction in their subjects." Although 
the author's general concern is with the social studies, he 
singles out history as "the most nearly indispensable to 
education" and gives special attention to its abuse. 
Mayer is particularly poignant in his censure of the 
"use" of history. He would absolve history of any respon-
sibility or concern in the teaching of "values" which he 
concludes, remain untouched by formal instruction in the 
first place. The scientists and mathematicians had the 
courage to throw out "values" and the historian ought to 
be no less courageous. 
Another major hindrance to the intelligent study of his-
tory is the secondary school teacher's quasi-religious fervor 
to "cover" the material. This consequently prevents the 
student from getting deeply enough into any aspect of his-
tory to understand anything. The attempt to II cover" "World 
History" (the treatment of U.S. History is only a little 
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less preposterous) is a case in point. The author accu-
rately notes that "nothing is fatal but the attempt at equal, 
even coverage." 
The author also takes to task the pompous attempts to 
defend history instruction on the grounds that it promotes 
"critical thinking" and "good citizenship". He dismisses 
both, the former only in the way in which it is presently 
defined, as educationally not "worth a hoot in hell." 
Most of the so-called objectives of history instruction, 
like those already alluded to, are so vague and meaning-
less as to be useless. Apparently the inconsistency be-
tween concurrent efforts to "cover" history and develop 
"critical thinking" never occurs to its practitioners. 
Mayer defines education as "the initiation into effec-
tive ways of perceiving and handling reality." History 
of course contributes to this total educational process. 
Mayer's principal thesis and most positive suggestion is 
that history can be made more inductive. He suggests that 
the models proposed by the Physical Sciences and Study 
Committee may be relevant to history. Two theories under-
gird the PSSC model. First, the real world is really there; 
that is, different people can observe the same meter read-
ings; experiments can be duplicated and questions empir-
ically resolved. Second, all human learning involves the 
same process (it really doesn't matter how). The scientists 
concluded that if both of these assumptions are true, then 
everyone would organize each new experience in the same 
way. Given no background or identical backgrounds every-
one would derive from the same experiences the same be-
liefs about reality. The scientists can construct models 
from which the learner will induce the structure of the 
discipline. The worth of the model can be experimentally 
determined by whether the learner induces the proper 
conclusion. If he does not then the difficulties of learning 
are inherent in the material rather than the learner. 
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Are these PSSC assumptions and conclusions applicable 
to history? To the scientists' first assumption, the his-
torian may respond that it is difficult to define reality in 
his terms which deal with words and deeds rather than meter 
readings and symbols. Historical data doesn't change but 
the historian's interpretation of the data may drastically 
differ from place to place and from generation to generation. 
To the scientists' second assumption, that all learning in-
volves the same process, the historian's response is "Who 
cares?" For the historian the paramount influence as to 
what he perceives when he looks at the world is his prior 
learnings. Obviously, these differ. Hence, for the his-
torian, the difficulties of learning are inherent in the indi-
vidual rather than in the material. 
It does not logically follow that there is nothing for 
the historian to do except return to his pompous goals of 
instruction. Mayer points out that the problems of the 
historian and the scientist are similar enough to warrant 
similar procedures, despite widely divergent theories. Al-
though he readily admits that the construction of pedagogic 
models in history is infinitely more difficult than in science, 
Mayer notes that it has been done most notably in Charles 
A. Beard's thesis with regard to the framers of the U.S. 
Constitution. 
In conclusion, Mayer makes a strong case for the ap-
plication of new materials and teaching strategies in history. 
Ample source materials inundate the market. Most notable 
among these are the Van Nostrand Anvil series, the Amherst 
series, and more recently the Holt, Rinehart, Winston ma-
terials under the direction of Edwin Fenton of Carnegie In-
stitute of Technology. These source materials are designed 
to promote new teaching strategies and particularly "to al-
low induction rather than memorization of historical general-
izations." Mayer is convinced that history teachers must 
and can, given the materials and a willingness to innovate, 
follow a more inductive approach. 
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BOOK REVIEW: The Oxford Report 
Author: Dr. John Francis Latimer 
Publisher: The George Washington Univer-
sity; Washington, D. C. 
REVIEWED BY: Helen VanDeventer 
The Oxford Report deals seriously with the problem of 
teaching Latin in the elementary schools. The personnel 
involved in the compilation of this book include many dedi-
cated experienced teachers under the direction of Dr. John 
Francis Latimer, executive secretary of the American Classi-
cal League. This is a small paperback volume which prob-
ably should not even be called a book. It is, rather, the 
preface to books dealing with new programs in Latin for 
elementary schools. The Report explains these programs 
which hopefully will grow into important ones in many parts 
of the country. 
The teaching of modern foreign languages has been an 
accepted practice in various elementary schools for many 
years, such study often starting as low as in the third 
grade. The advocates of the teaching of Latin have chosen 
to begin their work in the sixth grade for many reasons, 
including the idea that this will not be encroaching on the 
premises and programs of the modern language teachers. 
There are many problems involved in these attempts to 
set up elementary programs in Latin, such as the lack of 
suitable materials, the shortage of teachers, and public 
acceptance of such programs. In spite of these hurdles, 
some experiments in teaching Latin in elementary schools, 
including several in inner-city schools, have been made or 
are now in progress; and they offer promise of more to come. 
Dr. Latimer' s report starts with the assumption that any 
child of eleven or twelve can study Latin with profit under 
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a good teacher. There is special emphasis on the profit 
to be gained by the verbally poor student, the under-
achiever, and the student who is usually afraid to elect a 
foreign language. This early start will enable the student 
to enjoy a longer sequence of study, to read in greater 
depth, and to gain added enrichment. 
The contents of the report are definite and usable. It 
stresses both humanistic and linguistic objectives for the 
study of Latin in the elementary schools. It urges the 
acquisition of the four basic skills of listening, speaking, 
reading and writing as the teaching goals. There are also 
suggestions for enrichment materials. The teaching mater-
ials which are presented are of three types: (1) those 
which are primarily for oral use, (2) those which are in-
tended for oral use and for reading, and (3) those which 
lead to more advanced reading. Almost sixty pages are 
devoted to sample teaching plans, with definite objectives 
and procedures for individual lessons. Several pages of 
parallel arrangements differentiate the structural and induc-
tive approaches to such material. The use of pictures adds 
understanding and interest. Statistical tables give inter-
esting information on such varied topics as teacher demand 
and supply, enrollments in college and public high schools, 
the ages of classics teachers, and the status of Latin in 
the public schools. 
Special conferences have developed significant plans 
for ghetto and inner-city schools where the introduction of 
Latin made a real impact. Here, the teachers presented a 
program from such items as numerals, the calendar, and 
the family; but the central topics came from Roman life and 
mythology. Strangely, the very order of the language and 
the drills appealed to many of these students whose own 
lives lacked order and direction. 
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I find the book very interesting and stimulating. It 
offers quite a challenge, I believe. It could be of spe-
cial interest to administrators or language supervisors con-
cerned with setting up an enrichment program for the upper 
elementary or junior high school students. · Hopefully, more 
people will come up with the conclusion, as did Professor 
Bernice Samalonis of the Department of Education of Hunter 
College, when she said, "For slum schools Latin is not 
a useless item in the curriculum." This report serves as 
a very practical guide-post for the incorporation of such 
a meaningful program into any elementary school. 
***************************************************** 
Four additions or replacements were made to the Fac-
ulty for Professional Education during the fall quarter of 
1968. 
Miss Mary Lou Anderson joined the faculty to insti-
tute a program in early childhood education. She had 
previously been associated with the Buzzard Laboratory 
School. 
Also from the Buzzard Laboratory School, Dr. Earl 
Doughty joined Eastern' s F. P. E. in the elementary educa-
tion area. 
Dr. Carlos Taylor shares office and assignments with 
Dr. Doughty, coming to the F. P. E. from an assistant 
superintendency in Pinellas County, Florida. 
Dr. Walter Garland left the position as Assistant 
Superintendent for Personnel of the Youngstown, Ohio 
schools to teach in Eastern' s Department of Administration. 
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M EE T T H E AUTHORS 
Dr. Herbert Morice, associate profes-
sor of psychology at Eastern, was a 
post-doctoral fellow with the Universi-
ty of Kansas Bureau of Child Research. 
His interests include ::chool psycholo-
gy and special education emphasizing 
behavior modification techniques appli-
cable to school-aged children . 
Dr. Robert C . Wiseman is an assis-
tant professor in the Faculty for Pro-
fessional Education. His time is de-
voted half to teaching courses in Audio-
Visual Education and half to directing 
the Instructional Materials Center in 
the Applied Arts-Education Center. He 
is a member of the Legislation Com-




Dr. Earl Doughty is an associate pro-
fessor in the Faculty for Professional 
Education. A former NDEA fellow at 
SIU, Dr. Doughty served as a super-
visor in the Buzzard Laboratory School 
before joining the FPE. 
Dr. Henry Knapp is an associate profes -
sor in the Faculty for Professional Ed-
ucation, assigned to the area of curri-
culum and secondary education methods. 
Dr. Knapp has been studying innovations 
in Illinois schools under joint sponsor-
ship of IASCD, IESPA, EIU Research 
Council, and the Department of Admin-
istration. 
Dr. Clifton Foster teaches in the Fac-
ulty for Professional Education. A 
former state legislator, he has been 
interested in expectations for the fu-




WINTER QUARTER, 1968-69 
Tuesday, December 3 - - - Registration 
Wednesday, December 4 - - - Classes Begin 
Friday, December 20 (7:00 P.M.) - - - Christmas Vacation 
Begins 
Thursday, Friday, Monday, Tuesday, 
. February 2 7, 2 8, March 3, 4 - - - Examinations 
Wednesday, March 5 - - - Quarter Closes 
SPRING QUARTER, 1969 
Wednesday, March 12 - - - Registration 
Thursday, March 13 - - - Classes Begin 
Sunday, May 25 - - - Commencement 
Monday, Tuesday, Wednesday, Thursday, 
May 26, 27, 28, 29 - - - Examinations 
Friday, May 30 - - - Quarter Closes 
SUMMER QUARTER, 1969 
Monday, June 9 - - - Registration 
Monday, June 2 3 - - - Graduate Registration Day 
Tuesday, June 24 - - - Graduate Classes Begin 
Wednesday, Thursday, Friday, Saturday, 
August 13, 14, 15, 16 - - - Examinations 
Thursday, August 14 - - - Commencement 
Monday, August 18 - - - Quarter Closes 
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